Holland Park School | Year 9 Geography: Life in an Emerging Country – 9.1 
 
	Life in an Emerging Country  

	Overview  
	Pupils will extend their locational knowledge and deepen their spatial awareness of the world’s countries using atlas maps to focus on the location of the countries classified as emerging. One of the key outcomes should be that pupils understand the characteristics and features of emerging countries. 
Pupils will investigate, using a range of geographical data, the reasons why rural to urban migration is a key feature within these countries. This will lead pupils to consider the opportunities and challenges faced due to rapid urbanisation. The unit also provides an opportunity for pupils to evaluate the impacts of TNCs on the quality of life and economic development of a host country. This unit further develops pupil understanding of development and interdependence. 

	Key words 
	Economic, GDP per capita, interdependence, newly emerging economy (NEE), transnational corporation (TNC), globalisation, BRIC countries, MINT economies, mega city, migration, rural, urban, urbanisation, inequality, squatter settlement. 

	Key Skills 
 
	· Describe the location of the newly emerging countries and the characteristics of them. 
· Explain why rural to urban migration is a key feature of life in emerging countries. 
· Assess the opportunities and challenges faced by people living in a city in an emerging country. 
· Evaluate the social, environmental, economic and political impacts of a TNC(s) in an emerging country 


 
	Introduction and what is an emerging country
	Emerging indicators
	Employment structure change
	China’s economic success
	Rural to urban migration in emerging countries

	Students will be able to locate the emerging countries and the reasons why they are more developed than developing countries and less developed than developed countries and this is due to rapid industrialisation.

Students will be able to classify the factors which have influenced the development of emerging countries into human and physical factors.

	Students will know that rapid development in emerging
countries is leading to an
improvement in development indicators, and therefore a
perceived quality of life.

Students will know that a range of development indicators are
improving in emerging countries
and will be able to link the changes in development indicators to the quality of life within countries.
	Students will know that primary employment is decreasing in emerging countries, while secondary employment is increasing and students will know the reasons for this change.

Students will know how a change in industry can influence both the GDP and HDI of a country.

Students show understanding of how change in one area can have knock-on effects elsewhere.
	Students will be able to locate
China.

Students will understand that there have been a range of
human factors that have allowed China to rapidly develop.

Students will be able to explain how the different factors have led to economic growth and therefore the impact on quality of life.
	Students will know what rural to urban migration is and they will be
able to explain a range of push and pull factors influencing this process.

Students will be able to interpret data on rural to urban migration from different graphs.

Students will reach conclusions on the most important factor driving this trend.

	Where is Brazil and what is it like?
	Rio opportunities and challenges and extended writing 
	South Korea and extended writing 
	The importance of Nigeria and extended writing

	Students will be able to locate Brazil and identify a range of human and physical features which have the potential to influence Brazil’s level of development.

Students will know that Rio has opportunities and challenges (like all cities).

	Students will know that Rio has opportunities and challenges (like all cities).





	Students will know where South Korea is and how its economy has
changed in recent times.

Students will know what TNCs are and how they operate and how they have influenced economic growth in South Korea.
	Students will be able to locate Nigeria and identify and sort a range of features which makes Nigeria
important both regionally and globally. They will explain why Nigeria is important at different scales.

Students will understand that Shell brings advantages and disadvantages to Nigeria and the social, economic or environmental impacts and
make a judgement if the advantages outweigh the disadvantages or vice-versa.




Holland Park School | Year 9 Geography: Climate Change – 9.2
 
	Climate Change  
	

	Overview  
	In this unit pupils will investigate the challenge of a changing climate, it’s causes (both human and physical), the consequences of changing temperatures and what, if anything, we can do to prevent it. This element of the unit builds on their understanding of river and coastal flooding studied in Years 7 and 8, as well as the weather and climate unit. Pupils will study climate change through a range of geographical locations and understand the importance of international co-operation in achieving a positive outcome for the planet. 
Pupils will also consider their individual role and contribution to climate change and how they can reduce their carbon footprint. Pupils will explore the slogan to ‘act local, think global’, and consider approaches to sustainable development.  

	Key words 
	Climate change, global warming, greenhouse gases, carbon dioxide, methane, United Nations, carbon offsetting, carbon footprints, mitigation, adaptation, international agreement, deforestation, industrialisation, green energy, ice cores, Milankovitch cycles, orbital change, sunspots, tree rings, carbon capture. 

	Key Skills 
	· Can describe the evidence to suggest that the world’s climate is changing. 
· Can explain the natural and human processes which cause climate change. 
· Can discuss the different impacts that climate change will have globally. 
· Assess the effectiveness of methods used to respond to climate change.


 
	Evidence for climate change
	Natural causes of climate change
	The greenhouse effect
	Human vs natural causes 

	Students will be able to describe how the climate has changed overtime. 
 
Students will know that there are a variety of ways to find out about the climate in the past and explain how each piece of evidence works. 
 
Students will understand that some pieces of evidence are more reliable than others and make a judgement on the different sources. 
	Students will know that there are natural causes which can lead to climate change and will be able to explain how each of the natural causes of climate change operate. 
 
	Students will know what the atmosphere is and some of the gases which make up the atmosphere. 
 
Students will know what the natural greenhouse effect is, and why it is important for life on earth. 
 
Students will know how humans contribute to the enhanced greenhouse effect, and some of the 
effects associated with this. They will be able to explain the enhanced greenhouse effect. 
 
	Students will work independently to produce an extended piece of writing which will look at the human and natural 
causes of climate change, finally providing a summative statement as to which they think is the most significant cause of climate change. 
 

	The impacts of climate change
	The effects of climate change in Bangladesh
	The climate change dilemma
	Adaptation vs mitigation and extended writing

	Students will know a range of possible impacts of climate change, and will be able to give place specific examples and will be able to sort the factors into social, economic, and environmental
	Students will know where Bangladesh is and some of its characteristics.

Students will know that there are a range of physical and human factors which make Bangladesh vulnerable to climate change.

Students will understand the effects of climate change on Bangladesh and a range of impacts, and they will be able to suggest, through chains of reason, which of these effects they feel will be the most severe.
	Students will understand that there are differing views regarding the climate change debate.

Students will know that there are differing economic, social, and environmental factors which may influence some stakeholders to have particular views about climate change.


	Students will know the differences between adaptation and mitigation.

Students will understand how a range of adaptation and mitigation strategies work to manage climate change.

Students will begin to consider the social, economic, and environmental impacts of the different strategies.

Students will then work to produce an extended piece of writing evaluating ‘the effectiveness of response methods to climate change.’





Holland Park School | Year 9: Issues of Urbanisation – 9.3
	Issues of Urbanisation 

	Overview  
	This unit focuses on urban areas in the UK. A central theme through this unit is the need for urban areas to become more sustainable. Students will develop an understanding of both the problems and solutions of urban living within the UK. 
 
Pupils will be introduced to the process of urbanisation and consider the consequences of this process in relation to land use. Pupils will investigate the factors which have led to urban decay/ decline in the UK, including deindustrialisation, counter-urbanisation and urban sprawl. Pupils will then investigate the impacts of this decay/ decline upon certain cities. 
 
The unit will conclude with pupils investigating the success/ failures of a regeneration project in improving the sustainability of a town, or part of a city, of the schools’ choice.  

	Key words 
	Urban, rural, industrialisation, land use, central business district (CBD), inner city, outer city, suburbs, greenbelt, rural-urban migration, rural-urban fringe, sustainable settlements, air/ noise/ visual pollution, water pollution, urban sprawl.  

	Key Skills 
 
	· Describe factors which led to the growth of cities in the UK and the land use patterns within these. 
· Explain the causes of urban change and dereliction in the UK. 
· Explain the ways in which urban areas can be made more sustainable. 
· Assess the effectiveness of a regeneration project in improving life within a city. 


 
	Site and situation
	Urban land use zones
	Urban decline
	Opportunities and challenges of urban change
	Urban sprawl

	Students will be able to describe the different types of sites and will understand why these factors are beneficial for a city’s growth and character.

Students will describe the meaning of situation, by explaining how London’s proximity to Europe was an advantage for its growth.
	Students will understand and
describe The Burgess model.

Students will be able to identify each zone and how building density, environment and layout of roads is different between each zone.


	Students will understand the factors which have influenced suburbanisation and deindustrialisation.

Students will be able to link the processes of suburbanisation and deindustrialisation to the negative multiplier effect, and it’s impacts on the inner city.

Students will explain how and why urban change in the inner city is impacting the quality of life for different people.
	Students should be able to identify the opportunities and challenges associated with urban change.

Students will reach a judgement on whether urban areas have more opportunities or challenges.

	Students will understand the benefits of developing new industries, shopping centres and housing estates on the rural urban fringe, and how this is resulting in urban sprawl.

Students will produce an extended piece of writing covering the different impacts of new developments on the rural-urban fringe, during independent deliberate practice.

	Counter-urbanisation
	Sustainable urban areas
	DME: Sustainable living dilemma 

	Students will be able to describe a range of push and pull factors which are contributing to the process of urbanisation.

Students will understand that a range of different stakeholders have been impacted due to counter-urbanisation and categorise them into social or economic or environmental.
	Students will be able to describe and locate sustainable living areas in the UK. 
 
Students will be able to identify how areas can be more sustainable, socially, economically and environmentally, and make a decision on the most effective way to improve the sustainability of urban areas. 
 
. 
	Students will be given options and they must decide and explain which method is the most appropriate with regards to sustainable living 






Regeneration case study - Stratford
Students will be able to list the reasons for the Queen Elizabeth Park regeneration and the advantages and disadvantages of this project. Students will be able to explain these points and classify them as social, economic or environmental. 
 
Students will be able to make judgements regarding how effective the regeneration project has been, finally providing a substantiated summative statement, concluding on whether the advantages are greater than the disadvantages. 

	Regeneration case study – Birmingham and extended writing 

	Regeneration case study – Stratford and extended writing
	
	
	

	Students will be able to list the reasons for the Birmingham shopping centre regeneration project and the advantages and disadvantages of this project. Students will be able to explain these points and classify them as social, economic or environmental. 
 
Students will be able to make judgements regarding how effective the regeneration project has been, finally providing a substantiated summative statement, concluding on whether the advantages are greater than the disadvantages.
	
Students will be able to list the reasons for the Queen Elizabeth Park regeneration project and the advantages and disadvantages of this project. Students will be able to explain these points and classify them as social, economic or environmental. 
 
Students will be able to make judgements regarding how effective the regeneration project has been, finally providing a substantiated summative statement, concluding on whether the advantages are greater than the disadvantages.
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	Energy
	

	

	Overview  
	This topic focuses on energy around the world and then later on in the topic it looks at the energy situation in the UK. The topic starts by examining the energy distribution and the factors that affect energy consumption and why some continents are experiencing energy poverty. As the units progresses it goes into detail about the different types of energy sources that are used in order to cater for the growing global population demands and the positives and negatives associated to each of the different types of energy. The final component of the topic looks at a Fracking case study in the UK and how it brings both positives and negatives to local residents in a major seaside town in Northern England. 

	Key words 
	Energy security, energy poverty, renewable energy sources, non-renewable energy source, social wellbeing, economic wellbeing, consumption, energy mix, decomposition, infinite, ‘NIMBY’, finite, wind energy, solar energy, geothermal energy, hydroelectric power, biomass/biofuels, coal, oil, natural gas and fracking.


	Key Skills 
	· Being able to interpret maps and graphs in terms of global energy distribution and the reasons why some continents or countries are more or less energy secure than others.
· To be able to know the difference and examples of both renewable and non-renewable energy sources and the positives and negatives associated to each of them.
· To be able to apply previous taught content to a case study example and explain why some areas will benefit more than others and to be able to categorise the impacts into social, economic and environmental.



	Energy Distribution
	Changing Energy Mix
	Non-renewables
	Renewable Energy 

	Students should be able to interpret maps and graphs to indicate the global distribution of energy.

Students should be able to explain the reasons why some continents or countries are more or less energy secure and what the social and economic impacts are if a country is energy insecure. 
	Students should be able to define what the phrase ‘energy mix’ means and why certain countries are more advanced with regards to achieving an energy mix.

Students should be able to know which type of energy sources make up an energy mix.
	Students should be able to define what non-renewable means and the different types of non-renewable energy sources.

Students should be able to identify the social, economic and environmental positives and negatives of each of the different types of non-renewable energy sources.  
	Students should be able to define what renewable means and the different types of renewable energy sources.

Students should be able to identify the social, economic and environmental positives and negatives of each of the different types of renewable energy sources.  

Students should be able to know why some countries have a higher or lower percentage with regards to renewable energy consumption. 

	Wind advantages and disadvantages and extended writing
	Fracking Case Study
	Extended Piece of Writing – Deliberate Practice
	

	Students should be able to read and decide which option is the best and worst with regards to the construction of a new wind farm in the UK.

Students should be able to use the different categories and rank which option they think is the best and worst and why. 
	
Students should be able to define and explain the process. 

Students should be able to apply their knowledge with regards to the social, economic and environmental positives and negatives of the different ways in which energy can be supplied and then apply it to a case study within the UK.
	
To complete this unit students should be able to use all the information and knowledge that they have gathered and apply it to an extended piece of writing or deliberate practice which will be based around one of the key concepts which runs throughout the topic of energy. 
	






Holland Park School | Year 9 Geography: Glaciation - 9.5
 
	Glaciation   
	

	Overview  
	This unit focuses on glaciers and glaciation on glaciated landscapes which builds on the knowledge from rivers and coasts.  It allows students to make links between previous units such as climate change which results in a reduction in world-wide ice cover and the impacts that rising sea levels will have on many places around the world. The unit finishes with students learning about the opportunities and challenges that glaciated landscapes provide to the UK and how the challenges can be managed. 

	Key words 
	Abrasion, plucking, freeze thaw weathering, ablation, moraine, snout, melt water streams, U-shaped valley, accumulation zone, ablation zone, corrie, pyramidal peak, U shaped valley, Arete and ribbon lake and glacial trough. 

	Key Skills 
	· Identify the features of glacial landforms using OS maps, as well as aerial and ground photographs. 
· Explain how erosion, deposition and transportation, create glacial landforms.  
· Explain why glacial landscapes are under threat. 
· Assess the opportunities and challenges associated with human activity in a glacial landscape studied in the UK. 


 
	The formation of glaciers
	How does erosion, deposition and transportation influence glaciated landscapes
	Glaciation Landforms

	Students will be able to understand how glaciation has affected the UK and that it used to be covered in ice.

Students will be able to describe where in the world we find glaciers.

Students will be able to explain the formation of a glacier.
	Students will be able to describe erosion, deposition and transportation and the processes that lead to the creation of glacial landforms.

Students will be able to define rotational slip, plucking, abrasion and freeze thaw weathering.

Students will be able to use the key words to explain how these glacial landforms are created.

Students will be able to explain the formation of a corrie.

	Students will be able to identify glacial features on an OS map.

Students will be able to describe how glaciated landscapes are formed.

Students will be able to explain the formation of a corrie, pyramidal peak, U shaped valley, Arete, ribbon lake and glacial trough using diagrams.

	Depositional Landforms
	The impacts of glacial retreat

	What are the opportunities and challenges in a glaciated landscape?

	Students will be able to describe how glaciers transport and deposit material.

Students will be able to identify depositional landforms on an OS map, satellite images and photographs.

Students will be able to explain the formation of moraines and describe the differences between lateral, terminal and medial moraines.

Students will be able to describe how erratic’s are formed.
	Students will be able to describe how glaciers have changed around the world.

Students will be able to explain how climate change is affecting glaciers and be able to describe how glaciers retreat.

Students will be able to describe a range of impacts of glacial retreat.
	Students will be able to locate the Lake District on an OS map and describe the location in the UK.

Students will be able to identify a range of opportunities and challenges of human activity in the Lake District and how different stake holders have different opinions.

Students will be able explain how the landscape of the Lake District provides opportunities for economic activity.

Students will be able to explain how the challenges of the Lake District can be managed and why it is needed.

Students will be able to evaluate different management strategies used within the Lake District. 


 
 Holland Park School | Year 9 Geography: Fieldwork – 9.6

	Fieldwork
	

	Overview  
	This unit focuses on reinforcing and embedding the key knowledge and skills of fieldwork that students should have learnt when they were in Year 7. In Year 7 students were introduced and learnt about the fundamental stages of the enquiry process and fieldwork including hypothesis, risk assessment, data collection, data presentation, data analysis, conclusion and evaluation. They are also practicing a range of data collection methods, presentation, and sampling techniques (random and systematic) in order to reduce cognitive overload. However, when students are in Year 9 this knowledge and skills are developed further where students will be introduced to other sampling techniques such as secondary data collection methods, mean, median, mode and range and students should already be familiar with these techniques from their mathematics lessons. The knowledge and skills that students will continue to learn, and practice will be valuable for them when they undertake their human and physical Fieldwork project during the GCSE course.   


	Key words 
	Fieldwork, hypothesis, enquiry, risk assessment, data collection, data presentation, data analysis, conclusion and evaluation, random, systematic, primary data collection, secondary data collection, qualitative, quantitative, mean, median, mode and range.

	Key Skills 
	· To be able to know what fieldwork is and the correct order of the six different stages to make a fieldwork project successful.
· To be able to create appropriate fieldwork questions and hypothesis.
· To be able to know the differences between one fieldwork stage and another.



	Fieldwork, question and hypothesis 
	Methodology – data collection
	Data collection in the field 
	Presenting the data collected

	Students should be able to formulate appropriate fieldwork questions and hypothesis for either a human or physical piece of fieldwork.  
	Students should be able to know what data they will be collecting and the process in which it will be collected. 
	Students are out in the field collecting their data for either their human or physical piece of fieldwork. 

Students should be able to identify the different pieces of fieldwork equipment and know how to use them correctly in order for them to collect accurate and reliable data. 
	Students should be able to know and identify the different ways in which data can be presented.

Students should be able to know why some data presentation methods are more or less appropriate when reviewing their data.

	Fieldwork results
	Conclusions
	Evaluations 
	

	Students should be able to identify common themes or trends in the data that they have collected.

Students should be able to look at their graphs and identify any anomalies or inaccuracies from their data collection.
	Students should be able to reach meaningful and accurate conclusions from either their human or physical piece of fieldwork. 
	
Students should be able to reflect and process the components that went well during their human or physical piece of fieldwork. 

Students should be able to formulate any further recommendations or changes that they would make if the same human or physical piece of fieldwork was to be repeated.  
	




